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General advice to students: 

Read the Award Criteria. 

The order in which a Stream lists the four attributes is not significant. Students writing Award 

statements are free to discuss the attributes in any order that best suits the logical progress 

of their argument.  

The descriptors of the Stream provide the context for understanding each attribute: attribute 

definitions need to be read in context of the stream descriptor. 

The assessors are looking for evidence for self-awareness, personal development and 

transformation.  
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Stream one - Independent, open-minded thought 

Description 

Thinking for yourself and taking open-minded approaches to situations or tasks means that 

you draw on, but are not confined by, what you already know from your studies and from your 

life experiences. 

The four attributes can be discussed in relation to a single activity or may have been 

gained/demonstrated across several activities.  

Situations requiring independent thinking may have involved risks and no guarantee of 

success, and yet these situations can be highly transformative for you and others. 

The emphasis in this stream is on the student’s ability to distinguish the different aspects of 

each attribute and relate them to their own thinking. 

1.1 Innovative approach 

Definition 

Applying your scientific or research knowledge, or skills, to improve an existing thing, or to 

develop, identify or establish something new. 

Guidance 

Imperial students are rich in knowledge, able to use their expertise to improve things that 

already exist or to make new things come to exist. These ‘things’ can be tangible or intangible; 

processes or products; theoretical, physical or digital. 

Students who can claim an Innovative approach as one of their personal attributes, take a 

positive attitude towards innovation, and are willing to ask themselves: 

• What knowledge and skills do I possess? 

• How and why should I utilise them for innovation? 

• What benefits have emerged or could emerge from my innovation efforts? 

Innovation can be radical or incremental. Radical innovation involves a complete departure 

from how things have been done previously, whilst incremental innovation can result from 

step-by-step refinements. Both approaches are evidenced when students use existing 

knowledge and skills in a new, possibly original way. 

Assessors will expect students to identify and reflect upon experiences where they chose to, 

or had to, use an Innovative approach. They expect students to consider: 

• Why they chose to try an innovative approach in that situation? 

• How it felt improving something or creating something new? 

• Did the attempt work as intended? 

• What impact did it have on the situation or others? 

• Why and how has the experience transformed the student’s assumptions, thinking and 

subsequent actions?  
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1.2 Creativity 

Definition 

Generating ideas and applying them to develop an initiative, solve a problem, instigate a 

course of action, or bring value to an individual, situation or process. 

Guidance 

Students have many experiences of being creative prior to studying for a degree, but in a 

university, which is ideas-rich, filled with problems to solve and knowledge to generate, 

students can find more opportunities, inside or outside of their degrees, to develop their 

creativity. 

The Creativity attribute involves the generation and application ideas. The definition is broad. 

An idea can solve a problem, make something better or create something new. Creating value 

is recognised as creativity when it benefits an individual or a group, or improves a situation or 

a process. For a student to identify their own creativity within a team’s processes, they may 

reflect on their team roles, such as initiator, instigator or problem-solver. 

Assessors will look for students to discuss their own personal experiences of creativity. 

Students do not need to be revolutionary, but the creativity needs to be real and their own. 

Students should reflect upon how their recent experiences further developed their ability to 

generate ideas, apply them and bring benefit. The assessors expect students to have 

considered how they may continue to develop and utilise their creativity in the future. 

1.3 Practical, intelligent problem-solving 

Definition 

Identifying a solution and justifying it with intelligent reasoning. 

Guidance 

Everyone encounters problems of all types on a regular basis, making us all ‘problem-solvers’. 

We use different approaches for handling problems with different levels of challenge.  Self-

awareness of our most practical, intelligently reasoned approaches is useful.  

Practical, intelligent problem-solving involves: 

• tackling problems using a considered approach; 

• using knowledge and experience to understand problems; and 

• identifying possible solutions  

• selecting solutions with considered reasoning.   

A good problem solver will: 

• consider the characteristics of an appropriate solution; 

• be aware of the limits of what they know; 

• seek sufficient, current, relevant information, where feasible; 

• identify methods and tools for solving the problem; and 

• utilise available resources and support, which could include physical, financial, 

intellectual, human or institutional resources, systems, equipment or knowledge. 
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Students in possession of this attribute will recognise when they will need reason their way to 

solution instead of reacting on instinct or using unplanned trial-and-error. They recognise when 

pragmatic or practical, grounded, evidenced, logical solutions are required instead of ‘blue 

sky’, speculative, instinctive or randomly-chosen solutions.  

Assessors will look for students to reflect upon experiences evidencing their development and 

progress as a problem-solver. To recognise that they are now a practical, intelligent problem-

solver, students may benefit from reflecting on how they would use the attribute in future when 

approaching new, unpredictable situations likely to involve problems. 

1.4 Enterprising mind-set 

Definition 

Identifying opportunities and taking risks to develop outcomes relevant in society or that have 

an impact within an existing organisation. 

Guidance 

Imperial students are often presented with opportunities to look beyond their degree and use 

their abilities or expertise to have a positive ongoing impact on others and society. Many do 

this by contributing to existing organisations such as Clubs, Societies & Projects; local 

charities or businesses and some start new initiatives. Many also participate in extra-curricular 

enterprise education programmes and some explore new ideas through engaging with 

Imperial Enterprise Lab, Advanced Hackspace and elsewhere inside and outside College. 

A student with an Enterprising mind-set is outward-looking, seeking out these opportunities 

and willing to take risks to have purposeful positive impact. They look ahead, possess an open 

mind that is not confined to existing approaches, are alert for opportunities and are risk-aware 

but not risk-averse. Those with an Enterprising mind-set identify and take opportunities to 

either make change within existing organisations (intrapreneurship) or create new initiatives 

or ventures (entrepreneurship). 

Assessors will look for students to discuss specific experiences of identifying opportunities, 

managing risks and evaluating outcomes that had a positive impact. These impacts should 

have been felt within an organisation, or externally, for example as a societal or business 

enterprise. The assessors will look for reflective discussion of why an experience caused a 

student’s thinking and behaviours to match the definition of an Enterprising mind-set. 

The assessors do not regard the experience of simply organising an event in a new way as 

evidence of an Enterprising mind-set. For event organising to be evidence of an Enterprising 

mind-set it would require a new approach to be taken, result in a positive long-lasting impact 

and transform a student’s thinking and behaviours.  
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Stream two - Effective teamwork 

Description 

Imperial students have a strong tradition of group activities, however progressing beyond mere 

groupwork to effective teamwork requires an effort to understand teams, develop teamwork 

skills and apply them to enhance the team’s activities. Students will use this stream to 

evidence their transformation into an effective contributor to a team, reflecting upon their 

impact on a team’s operation and their contribution to team achievements. 

2.1 Communication and active listening 

Definition 

Managing communication processes and the flow of information to ensure that teams work 

effectively and that there is a shared understanding. 

Guidance 

Communication includes formal and informal communication, verbal, written, visual, digital or 

any other relevant communication modes. Active listeners seek a deeper understanding of 

what others are trying to communicate. 

Communication and active listening requires a good understanding of: 

• how to communicate within a team: the process; 

• who should give and receive communications: the information flow; 

• how to prevent misinterpretations; 

• how to promote meaning, a shared understanding. 

This attribute is shown when students evidence that their own experiences have given them 

the reliable habit of managing communication processes and flows, and behaving as an active 

listener, when in any team.  

Assessors expect students to evidence that they understand how their own approach to 

managing communication within a team has an impact on the effectiveness of that team. The 

assessors will look for students to discuss a personal experience where they contributed to 

improving how a team communicated in order to more effectively achieve a shared goal. 

2.2 Motivation 

Definition 

Understanding how you or others are motivated, using this understanding to help achieve a 

collective goal or aim. 

Guidance 

This attribute needs to be discussed directly in relation to the student’s own experiences of 

being in a team. It can be separated into two elements: 

1. Understanding how to motivate yourself and others.  

2. Using that understanding to help achieve the aims or goals of a team.  



Imperial Award - Additional attribute guidance 
 

Understanding of Motivation can be gained from negative and positive situations, from 

observing the effectiveness of incentives and disincentives and by experiencing and observing 

wins, draws and losses. Those who have mastered Motivation know what drives themselves 

to contribute and recognise that not everyone is motivated in the same way. They speak with 

others to discover and understand different motives. 

Utilising an understanding of motivations to succeed requires thought-out tactics, strategies 

or plans, intended to help oneself and other team members to achieve an aim or goal.  

Assessors will look for students to discuss both elements of the attribute, namely their 

understanding of Motivation, and how they have utilised this understanding to achieve the 

collective goals of the team. Students must draw from experiences to evidence these. Further 

reflection should discuss how theirs experience had a transformative impact on their thinking 

and future approach to Motivation. 

2.3 Awareness of group dynamics and collaboration 

Definition 

Observing and understanding how others behave and interact; using individuals’ different 

approaches and perspectives to benefit the team; and working with others to achieve a 

collective goal or aim. 

Guidance 

Imperial students frequently work with others towards common goals; on projects; in research; 

when running Clubs, Societies & Projects; at work or other collective effort where the group 

depends its members to achieve specific collective aims. 

This attribute directly relates to a student’s own experiences of being in a group that needed 

to function as an effective team. Someone with Awareness of group dynamics and 

collaboration will have experienced four elements of the attributing, having: 

• Observed of the behaviours and interactions of others in a group of people working 

together, and now be able to distinguish groups from teams; and 

• Used these observations to understand how group dynamics impacts a team’s 

effectiveness in attaining shared objectives, 

Enabling the student to now be able to:  

• Utilise the behaviours and attitudes of other team-members to benefit the team, 

• Adapt their own their own behaviours to benefit collaborative teamwork towards shared 

aims. 

Assessors will look for students to discuss the attribute’s elements, reflecting upon specific 

personal experiences of those elements, showing awareness of how a team’s group dynamic 

affected team-members' collaboration and the team’s success. It should be clear why the 

student feels these experiences shifted and enhanced their own Awareness of group 

dynamics and collaboration, improving their own future teamwork behaviours. 

2.4 Strategic mindset 

Definition 
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Contributing to effective leadership, enabling a team to achieve its collective goals or aims. 

Guidance 

The Strategic Mind-set attribute falls within the Effective Teamwork stream of the Imperial 

Award and as such students are expected to discuss the attribute in relation to a role they 

have taken on as part of a team. 

Having a Strategic mindset means looking ahead, with understanding of the team’s “bigger 

picture” or objectives. It involves deliberately making decisions intended to have impact. 

Students with this attribute act with the team’s shared goals in mind when making decisions 

or influencing others. They consider various factors, take lessons from past experiences and 

are willing to update their assumptions about how to achieve the team’s goals. 

The assessors look for discussion of the attribute and evidence that students have made 

strategic decisions, either when acting as a leader or when supporting the leadership of a 

team. These decisions should have an impact on the activities, performance, policies, 

procedures and outcomes of a team in a way that intends for benefits to be realised at a later 

date. 

The assessors expect students to evaluate their contribution to decisions. It is not essential 

that an intended future benefit was fully realised, but students should reflect upon how their 

own strategic thinking and influence on team leadership decisions had, or will have, an impact. 

 

 

 

 

  



Imperial Award - Additional attribute guidance 
 

Stream three - Self-awareness and active self-management 

Description 

Imperial students enjoy the reputation of people who can handle intense academic challenges. 

Many also enjoy a reputation for their effort to create societal benefits: for being achievers who 

can identify opportunities and have impact, aware of the world beyond their own context. In 

this stream, students are required to demonstrate their emotional intelligence: to recall and 

reflect upon their own internal drivers and to consider their impact on others. Student will 

reflect upon instances and events which demonstrate attributes going to the core of their 

identity and their ability to manage transformation. 

3.1 Critical self-analysis/ self-evaluation 

Definition 

Considering personal strengths and opportunities for self-improvement, presenting a case or 

argument to justify behaviour or personal development. 

Guidance 

Students can evidence this attribute by reflecting on their experience of self-development, 

including experiences whilst developing other Award attributes. By first self-analysing and self-

evaluating their development of the other three attributes in this stream, students gain 

experience useful for developing this attribute.  

Students who possess this attribute are self-aware and self-critical about their existing 

strengths and possible future self-improvement. They can construct a case or argument 

justifying, to themselves and others, their choices and actions or their personal development. 

Their Stream three reflective statement, itself, can be an example of a presenting their case. 

Self-analysis involves identifying causes of personal development, by asking “Why have I 

changed?”. 

Self-evaluation is about identifying the value of that development, by asking “How have I 

changed?”. 

Assessors will look for evidence that students have selected significant experiences of self-

improvement that enables them to justify that their experience of self-analysis/self-evaluation 

has developed the student into someone who now has the habit of critical self-awareness. A 

significant experience will enable students to demonstrate that they: 

• Are aware of their strengths and opportunities for development; 

• Have a method or process for continuous critical self-analysis/ self-evaluation; 

• Recognise how new attitudes and behaviours resulted from this process; 

• Can justify their own development, with reference to a before and after. 
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3.2 Social conscience 

Definition 

Being conscious of how your values or ethos impacts the application of your expert skills, 

knowledge and experience and how your behaviour can affect others. 

Guidance 

Imperial students develop and use expert skills, knowledge and technologies, whilst 

developing their own values and ethos shaping their use of that emerging expertise. Their 

actions can have impact on themselves and on others. 

To claim that they have the Social conscience attribute, students need self-awareness of their 

own values and ethos. They recognise their own abilities and experiences, choose when and 

how to use them, and pay attention to the impacts of those choices on others.   

Assessors will look for students to explicitly discuss the influence of their ethos and values on 

their decisions and actions. They will look for examples of emerging expertise being applied 

and self-evaluations of the impact of their choices and actions on other individuals, groups or 

society. Assessors accept a broad interpretation of ‘expertise’ and its sources.   

In the context of personal experiences, assessors need to see students demonstrate self-

awareness and reflection upon the links between: 

• The evolution of the student’s values and overall ethos; 

• The actions taken in the application of expert skills, knowledge or experience; 

• The actual or possible impacts of those actions and behaviours on others, society or 

the wider world. 

3.3 Recognising opportunities 

Definition 

Seizing and exploiting opportunities to further develop yourself. 

Guidance 

Imperial students will have encountered many opportunities to develop themselves, as part of 

both their academic and extra-curricular activities. 

Students possessing the Recognising opportunities attribute will be able to: 

• Identify that an opportunity to develop themselves exists 

• Identify the personal potential risks and benefits of the opportunity 

• Make wise use of the opportunity (exploit the opportunity) 

• Evaluate the impact of the experience upon their own development 

• Plan future self-development  

Seizing opportunities infers a time-related risk, that the opportunity could lapse; or a quality-

related incentive, that swift or earlier development confers benefit.  

Assessors will look for students to explicitly discuss their understanding of why they thought 

situations provided a self-development opportunity, how they used the opportunities, and why 

those past experiences have transformed the student into a recogniser of future opportunities.  
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3.4 Global mind-set 

Definition 

Appreciating broad social, cultural or international contexts and adapting behaviours and 

approaches in a range of diverse situations, showing self-awareness and empathy. 

Guidance 

All Imperial students encounter a diverse mix of people. Staff, students and others come from 

many countries, with varied cultural backgrounds and values, raising many societal issues. 

Diverse student activities and projects promote wellbeing and fairness relating to topics such 

as health, education, environment, economic development, safety and many other issues; 

often aligning to world aims such as the UN Sustainable Development Goals. 

A student with a Global mind-set shows awareness of their own attitudes and behaviours, has 

empathy for others and, using their Global mind-set, can adapt their behaviours to suit different 

situations. The definition is broad. Students can reflect upon both their intangible approaches 

and thinking, as well as their definable actions and behaviours.  

Assessors will look for students to discuss, in context, the experiences which caused a shift 

in the student’s mind-set, with discussion of how their mind-set has been broadened.  The 

assessors need to see that students understand why their mind-set changed, how it was 

changed and the impacts of that transformation on their ability to adapt to diverse situations, 

appreciating the rich variety of contexts in which they can use their global mind-set. 


